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EXECUTIVE SUMMARY

While academic staff recruitment and retention remains a challenge across the globe, the situation

in many African countries appeato be particularly strident. University leaders on the continent
acknowledge the devastating impact of staff shortage on the mission of institutions of higher
education and warn that if something is not done very soon to address the problem, the African
academy will not only lose its ability to produce the requisite number of personnel to support the
countries®é6 human resource needs, but the qualit.y

In view of the above reality, this report seeks to analyzesth#fing situation in various
universities that are members of the Partnership for Higher Education in Africa [PHEA]. The
purpose is to ascertain the extent of the problem in these institutions, examine their ability to
develop the next generation of aeadcs in order to combat the decline, and proffer some
suggestions about what can be done to regenerate the African professoriate.

The study concludes that over the last decade, student enrolment in African universities has
grown by significant amounts tabsorb the increasing demand on higher educatidnile
expanding access to the underserved eligible population is commendable, the pressure of
enrolment growth on the capacity of universities to provide quality education is, undoubtedly,
dire, especiallyas there is ho commensurate expansion in academic staff numbers in most
institutions.

Studentstaff ratios in various countries have generally gone up over the years. Incommensurate
staff and student growth rates, as well as high and increasing sttaématios put a tremendous
burden on academic staff, a factor that has been noted to discourage people from entering the
academy. This situation creates a huge challenge since the ability of existing or new institutions
to absorb the increasing numbevdl depend, to a very large extent on an adequate pool of
instructors.

Postgraduate students constitute the pool from which the next generation of academics will be
drawn. Urortunately, the proportion of asters and doctoral enrolments remain relatigehall,

with declining trends in some countriesvailable data show that postgraduate enrolments are
dominated by males, even though South African institutions are closer to parity. Any hope of
increasing the low proportion of females in the academyttasart with efforts at improving

their numbers in postgraduate prograrfibe data also points to low graduation and tioie
completion rates, as well has high diayt rates in some programs. These trends do not augur
well for developing a adequate poadf high quality future academict, therefore, behooves
governments, national tertiary education bodies, universities, and the private sector to work
together to develop creative and complementary funding models that promote high quality
postgraduate &ining.

The difference between staff establishment and vacancies is a very good indicator of gaps in
human resource capacity and the extent to which existing academic staff are able to meet the
institutionds own assess medstto carfy out its eesearchmapdl € me n t
teaching responsibilities. Anecdotal evidence from all the institutions suggest that they do not

have a full complement of staff needed to carry out their academic misaibids.the proportion

of female staff in variousnstitutions has improved over the years, it is clear, that they still
constitute a small fraction of academic staff. Consequently, there are enough females in the
professoriate to serve as role models who can attract prospective female academic®ror ment



those already in their institution§he urgency of the need for initiatives that help to build the

next generation of academics in African universities is made clear by the fact that the current crop

is aging very fast, with no commensurate expansiothé numbers of young scholars entering

the professioninstitutions need to have walkganized mentoring programs in place, within each
department or faculty, that match new colleagues with committed, exemplaigaraigk and/or

established onesTheir sensi ti vity and responsi velifeess t o
circumstances is particularly helpful in attracting and retaining female academics whose careers
tend to be significantly compromised by the contending demands of home and work.

The quality of ay higher education system is determined, not only by the number of people
teaching in it, but even more importantly, by the qualifications of its academic staff. One
significant measure of the capability of the professoriate to provide quality reseaich an
instruction is doctoral level certification. In most of the institutions studied, howtnze were
fewer doctoral degree holders than masters degree hdldhergvidence further points to the fact
that the proportions of males withasters and doctate degrees have been consistently higher
than those of females with such degré@d®e distribution of males and female across ranks also
shows that the latter are very underrepresented at higher-rdrks from senior lecturer to full
professor-- andoverrepresented at the level of lecturer and bel@encerted efforts have to be

put in place to encourage female enrolment in postgraduate programs, support them to stay in
those programs, ensure that they are able to complete their programs successfuthentor
them to pursue academic careers.

Our ability to make major deductions from this study in comparative institutional and national
terms, across different variables, and from a longitudinal perspective has been severely
constrained by the lackf oelevant, and in some cases consistent, data. Universities will not be
able to undertake credible and feasible programs to address the issues raised by the study if they
do not have the appropriate data from which to design strategies. They should embtidkts

to shore up their information capture capabilities and systems, establish offices of institutional
analysis to mine relevant data for particular purposes on a consistent and continuing bases.

It is imperative that national tertiary bodies, warsities, governments, and development partners
come together to address the problem of staff shortage because in spite of the huge expansion in
student enrolments over the last decade, a significant number of qualified applicants are unable to
avail thenselves of tertiary education in a continent where human resource capacity is sorely
lacking.



SECTION 17 INTRODUCTION

Context and Objectives

While academic staff recruitment and retention remains a challenge across the globe (Hugo,

2005; Metcalf et al.2005; Smolentseva, 2003; Thewlis, 2003), the situation in many African

countries appears to be particularly strident. University leaders on the continent acknowledge the
devastating impact of staff shortage on the mission of institutions of higher eduaatiovarn

that if something is not done very soon to address the problem, the African academy will not only

|l ose its ability to produce the requisite numb:
resource needs, but the quality of intellectual Vifid continue to erode. As noted recently by

Akilagpa Sawyerr, the immediate past Secretary General of the Association of African
Universities, ithe most significant human el em
academics. A O6patndexnplco soifonénrhoddnemnaken pl ace i
commensurate growth in faculty numbers. Sawyerr told a conference in Dublin City University in

2008 that one consequence, for instance, was that for the first time teaching positions in the
University ofDar es Sal aam (UDSM) were being filled by
(Walshe, 2008).

Aut horities at UDSM argued during the 2008Uni v
bachelors degree holders are not really involved in teaching anithélyadre in training to move

up the ladder to regular academic staff status. This argument notwithstanding, there is no denying

the fact that they are counted as academic staf
reasonably considered to hathe responsibilities that come with that position. In any case, the

central problem of academic staff shortage is accentuated, not attenuated, when these individuals

are removed from the list of academic staff. Thus, while the explanation for theirqeesethe

staff list is appreciated, it does not take away the specter of the shortage of qualified academic

staff at the institution. In fact, other countries are also being compelled to depend on first degree

holders for university instructionlr’ Ethiopia, staff shortages are reportedly forcing the use of
graduates with bachelorbdés degrees to teach unde
number of public universities” (World Bank, 2008, p. 53).

It is in the context of the preceding concettmat this report seeks to analyze the staffing situation

in various universities that are members of the Partnership for Higher Education in Africa
[PHEA] (see http://www.foundaticpartnership.org). The purpose is not only to ascertain the
extent of the pblem in these institutions, but also to examine their ability to develop the next
generation of academics in order to combat the decline. Furthermore, the report hopes to provide
a concrete context for discussions about what can be done to ensuretiegatign of academic

staff capacity and, by extension, intellectual life that will enable these institutions to discharge
their mandates with the requisite levels of quality.

Methodology

The original goal was to cover all institutions and countries dn@tmembers of the PHEA.
Therefore, an invitation was extended to all Vigieancellorsand heads of the national tertiary
education bodies. A common survey instrument was designed and sent to all institutions and the
relevant national tertiary educationdies. It sought to gather national and institutional data on

the following: enrolment numbers and growth rates for undergraduate and postgraduate students;



gender distribution of various categories of students; graduation numbers and rates; time to
degreecompletion; academic staff numbers and growth rates; distribution of academic staff by
gender, age, rank, qualification, and where their highest degrees were obtained; number of
academic staff pursuing masters and doctoral degree at home and abroathicacaalit
vacancies. In addition to these quantitative data, the instrument also sought to gather some
gualitative data, covering issues such as national and institutional policies and initiatives to
recruit, develop and retain the next generation of anadetaff; relationships with various
donors (private, bilateral, and multilateral) to enhance the teaching and research capabilities of
their staff; and programs to tap Diaspora talent and resources.

Each institution was asked to designate a contacbipers provide the relevant data. Several
institutions and national bodies either declined to participate, mainly because of what they
considered to be the tedium of providing the requested information, or failed to respond to our
request to participate. Extually, the study covered 15 out of the 22 menmitutions and

seven of the nine membeountries. It is worth noting that not all of the institutions and
countries represented in the final list completed the questionnaire. Where the researclulgam c
find credible, relatively significant and meaningful data from other sources for a particular
institution or country, that country or institution was included in the study even though it may
not have responded to the call to participate or respaodbe questionnaire.

In the final analysis, the following institutions were covered by the study: 1) Bayero University;
2) Catholic University of Mozambique; 3) Kenyatta University; 4) Makerere University; 5)
Nelson Mandela Metropolitan University; 6) &fbmi Awolowo University; 7) Rhodes
University; 8) University of Dar es Salaam; 9) University of Cape Town; 10) University of
EducationWinneba; 11) University of Ghana; 12) University of Ibadan; 13) University of
Kwazulu-Natal; 14) University of Stellenlsgh; 15) University of the Witswatersrand. The
countries included are: 1) Ghana; 2) Kenya; 3) Mozambique; 4) Nigeria; 5) South Africa; 6)
Tanzania; and 7) Uganda.

The study also took advantage of the presence of various personalities connected tcethe high
education sector in Africa, at the University Leaders' Forum in Ghana. A preliminary report was
presented at the Forum which elicited discussions that helped to better understand the context for
the quantitative data that came from the surveys. Thenfaiso helped to explore ideas about
feasible options for addressing the problem of staff shortage and developing the next generation
of academics. In addition to primary sources named above, the research team also made use of
secondary data from publicatis put out by governments, national tertiary education bodies,
individual institutions, international bodies, and other researchers.

Limitations of the Study

While the original goal of the study was to encompass all institutions and countries that are
members of the PHEA, we were unable to achieve this for a variety of reasons. As noted above,
these included the failure of about a third of the institutions to participate either due to a lack of
response or concerns about the burden that completing thenest would impose on their staff
members. We were, therefore, unable to get the depth and breadth of information that we would
have wanted. However, based on the feedback that we received from participants at the
University Leaders' Forum (which incled participants from institutions and agencies that did
not complete the survey), it was clear that the general thrust of the findings reflect the situation in
various countries and institutions.



A major limitation of the study stems from the inabilityrobst institutions and national bodies to
provide relevant data needed to construct their profiles from which to assess the nature and extent
of opportunities and challenges related to issues covered by the study. While the goal of the study
was to generat data covering the last ten years, it became apparent that most institutions and
national bodies, outside South Africa, either did not have the capacity to generate such
longitudinal data, were not taking advantage of the resources at their disposatratgeuch

data, or had neglected to keep any such data or keep track of them. Consequently, we had to
contend with gaps in the data when we could not find other credible sources from which to fill
them in. As a result, our ability to explore trends wasstrained in some cases, and our desire to
engage with comparative data for all institutions and countries across specific time periods was
severely restrained.

There were incidences of inconsistencies in data provided by particular institutionsalnation
bodies, or statistics from various agencies. We tried to address this problem by triangulating data
and using what seemed to approximate the most commonly occurring figures. In other cases,
where corroborating data was not available we retained thesistencies in order to highlight

the problem. It is our view that this problem, while of significant concern in specific
circumstances, was not, in the overall scheme of things, such as would undermine the conclusions
reached by the study.

Finally, it isimportant to acknowledge limitations imposed by the inability of the research team
to undertake field work in the respective countries and institutions. This would have enriched the
findings from the survey and other secondary sources, by enabling theéoteaosscheck data,

probe for important data that was not provided, get critical insights into concrete institutional and
national contexts, and providing opportunities to engage directly with different categories of
actors such as graduate students;ecu staff, policy makers, and so on.

We were largely unsuccessful in our efforts to gather information from the universities and
national bodies on such matters as strategies to recruit and retain staff, development of the next
generation of academic,ngagement with academics in the Diaspora, and comprehensive
information on relationships with various donors to advance teaching and learning. While it
appears that many institutions and national bodies do not have any such strategies and
information avaible, our lack of success does not necessarily indicate their absence in all cases.
We are, for example, aware of initiatives such the Nigeria National Universities Commission's
Linkage with Experts and Academics in the Diaspora (LEAD) program and therSityvof
KwazuluNatal's Leadership and Equity Advancement Program (LEAP) for nurturing new
academics. The unwillingness of the institutions to answer questions regarding these matters is
the main stumbling block, and in the absence of such cooperatismifficult to know whether

any strategies exist and to evaluate them over time.

Organization of Findings

The findings from the study are organized as folloWse introductory section is followed by
seven sections that deal with relevant issuesdrctmtext of each country covered by the study.
Each starts withan analysis of countrlevel data, followed by detailed analyses for particular
institutions. Section 9 constitutes @mparative analysis of data from national and institutional
profiles and critically interrogates the key issues related to the development and retention of the
next generation of academics. It concludes with some general observations from the findings and
provides recommendations for further exploration of pertinent issues.



SECTION 27 GHANA

National Student Profile

Total Student Enrolment and Distribution by Gender and Program Levels

In 2006/ 07, tot al student enr ol ment i n Ghanaods
enrolled in public universities, compared 24 in private universities (fig. 2.1). Only 4% of

students were enrolled in postgraduate programs (fig. 2.1). 94% of the postgraduate enrolments

were in public universities. Of the total number of students, 35% were female and 65% were

male. In terms of geder distribution of students by program level, the data show that 26% of

postgraduate students were female while their counterparts at the undergraduate level constituted

35% of that population (fig. 2.2).

Fig. 2.2: Ghana- Gender
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National Academic Staff Profile

Acadent Staff Capacity and Enrolment Pressures
There was a tot al of 2771 academic staff me mb er <

Majority of them (i.e., 84%) were in public institutioMghile data was not available to measure
the relative growth ithe number of students and academic staff over a period of time, we are
unable to determine the extent to which staff capacity has been able to cope with enrolment
growth. We are, nevertheless, able to measure pressure on academic staff, usingtafudent
ratios which stood at 39:1, nationally, in 2006/2007. The respective ratios for public and private
institutions were 38:1 and 41:1. Clearly, this puts a lot of burden on academic staff when
measured against the fact that Ghana's National Council oaryéftiucation has set lecturer
student ratios at 1:18, 1:10, and 1:8, respectively, for the Humanities, Sciences and Medicine"

(Tettey, 2006, p. 31)



Fig. 2.3: Ghana-- Academic Staff Fig. 2.4: Ghana- Student-Staff
Distribution by Type of Institution Ratios (2006/2007)
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Academic St Distribution by Gender
Only 15% of staff in public institutions, and 13% of their counterparts in private institutions, were
f emal e. Overall, only 15% of academic staff

Fig. 2.5: Ghana- Academic Staff
Distribution by Gender (2006/2007)
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Academic Staff Distribution by Age

A significant majority of staff, for whom data was available, was over the age of 50 in 2006/2007.

As shown in fig. 2.6, 41% of staff were in the-80+ category, while only a quarter were under

41 years old. In the public universities, 44% of staff were above 50 years old and only 21% were
40 years old or younger. It is interesting to note that the proportions are quite different for private
institutiors where the 50+ cohort accounted for 27% of the total, compared to 44% who were

below 41 years old.

With a retirement age of 60, and public universities catering to the vast majority of students, it is
clear that the next decade will be very challengimgstaff replenishment to meet the needs of
students as 31% of current staff in those institutions will be retiring . The fact that public and
private universities depend on staff members who are passed their retirement ages for 13% and
9%, respectively, fotheir staff complement, is a clear manifestation that it is imperative to



cultivate a requisite number of new generation academics to sustain the mandate of these
institutions.

Fig. 2.6: Ghana- Academic Staff Distribution by Age (2006/2007)
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Academic Staff Distribution by Qualification

Fig. 2.7 shows that only 28% of staff had doctoral degrees in 2006/2007, compared to 60% who
had masters degrees. It is worth noting that 12% of staff have other qualifications below the
masters levelWhen the distribution of qualifications is disaggregated by type of institution, we
see that

Fig. 2.7: Ghana- Academic Staff by Qualification and Type
of Institution
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Source: From Data Provided by Ghana National Council for Tertiary Education (2008)

the percentage of doctoral degree holders improves to 30ptulidic universities and declines to
only 17% for private universities. Obviously, the capacity of the private institutions to offer high
quality graduate programs in a variety of fields, that have the ability to produce the next
generation of academics $ignificantly limited.



Institutional Profiles

University of Ghana Student Profile

Total Student Enrolment by Program Level and Gender

Total student enrolments increased from 9616 in 1999 to 28831 in 2008. This represents a 200%
increase in the last dade (Fig. 2.8). Undergraduate enrolments have been significantly higher
than postgraduate enrolments and have grown at a faster pace than postgraduate enrolments. The
latter increased by 66% between 1999 and 2008 whereas the number of undergraduages shot

by a whopping 200% during the same period (fig. 2.9).

Fig. 2.8: University of Ghana- Total Enrolment and Distribution of
Students by Program Level (1992008)
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Male enrolments, at both the undergraduate and postgraduate lewlsexcéeded female
enrolments over the course of the 129®7 period. The gender gap, however, improved during
the period as the female composition of the undergraduate student population went from 30% of



8422 in 1999 to 42% of 27321in 2007. The proportid postgraduate females increased from
26% in 1999 to 33% in 2007 (fig. 2.11), increasing the potential for more females to join the
academy, albeit with still big disparities in their proportion relative to their male counterparts. In
absolute terms, thundergraduate and postgraduate female populations increased by about 334%
and 116%, respectively, during the period (fig. 2.10).

Postgraduate Enrolments

An analysis of postgraduate enrolments by faculty shows that, for much of the decade under
review, majority of students were enrolled in the Business School. Enrolments there made up
close to 40% of total postgraduate enrolments, hitting a high of 57% of enrolments in 2002. It
then decreased through the high 30 percentile range before settling at 83% postgraduate
enrolments in 2007. These relatively high enrolments in business programs, where most students
are eyeing professional rather than academic careers, may not necessarily translate into the
cultivation of the next generation of academics

Fig. 2.11: University of Ghana-- Postgraduate Student Enrolment by
Gender (19992007)
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Fig. 2.12: University of Ghana-- Comparison of Phd, MPhil, Course
Based Masters Enrolments (1992007)
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Fig. 2.12 helps to illustrate this concern. It shows that majority of postgraduate students were
enrolled in courséased Maers programs, followed by those in theseésed MPhil programs.

The proportion of students in coufsased programs increased from 52% in 1999 to 55% in
2007, while that of MPhil students rose very imperceptibly from 39% in 1999 to 40% in 2007.
Doctoral erolments remained unchanged, at 6%, during this period (fig. 2.12).

University of Ghana Academic Staff Profile

Academic Staff Capacity and Enrolment Pressures

Academic staff numbers increased from 658 in 1999 to 913 in 2007, representing a 38%eincre
This compares to a 208% increase in student enrolment over the same period, from 9616 to 29620
(fig. 2.13). Clearly academic staff growth has not come close to compensating for the tremendous
increase in student enrolment.

Fig. 2.13: University of Ghana-- Fig. 2.14: University of Ghana--
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Source: From Data Providdy the University of Ghana (2008)

Fig. 2.14 shows that studesiiaff ratios have risen gradually over the years, from 1999 until
2006, before going down for two consecutive years in 2007 and 2008. They rose from about 15:1
in 1999 to about 33:1 in 2006nding at 29:1 in 2008. As noted earlier, these ratios fall far above
what is considered acceptable by the National Council for Tertiary Education, thereby imposing
severe burden on academic staff.

Academic Staff Distribution by Gender

An analysis of geder distribution shows the dominance of male staff. They constituted 81% of
staff in 1999, going down to 76% in 2008 (fig. 2.15). There have been improvements in female
numbers due to the fact that of the 287 people hired during that period 69% were fadedd,

female staff numbers have grown 94% over the decade, from 124 to 241, compared to their male
counterparts, whose strength grew by 40%, from 534 to 752 (2.16). It is noteworthy that while the
proportion of female staff has improved gradually aber decade, from 19% in 1999 to 24% in
2008 (fig. 2.15), the current levels still leave a huge disparity that needs to be addressed.
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Fig. 2.15: University of Ghana-- Distribution of Academic Staff by
Gender (19992008)
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Fig. 2.16: University of Ghana-
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Academic Staff Distribution by Age

Generally, those in the 40 age bracket have made up the majority of staff members (fig. 2.17).
In 2008, academic staff above 50 years of age constitute 42% of the total staff complement. It is
significantto note that 11% of those in this group are, in fact, over 60 years old. This compares to
about 24% who are below 41 years and 34% in thBO4dge range. A look at trends over the

last ten years shows that while those in thé&@Year group made up 426bstaff in 1999, their
proportion has dropped to 34% in 2008. The proportion of those in t66 $éar range has only
decreased marginally from 34% to 31% during this period, while those above 60 years have
grown from 9% of the total to 11%.

As illustraed in fig. 2.19, the proportion of staff below 41 years has gone up from 15% in 1999 to
24% in 2008. This is largely due to the fact that a higher proportion of those hired in the last
decade have come from this cohort. Of the 287 people hired in tiad pdfo were in that range

at the time they were employed. A significant majority of staff will, nevertheless, be retiring in
the next decade. It is important, then, that efforts are made to replace them, at least in
commensurate measure, if current sefels are to be maintained a decade from now.
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Fig. 2.17: Distribution of Academic Staff by Age (1992008)
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Distribution of Academic Staff Rank by Gender

Fig. 2.18 shows that females make up the minority of staff at all ranks and that their pnpportio
generally, decreases further the higher one goes up the ranks. While their proportion at the
Lecturer rank has increased significantly from 14% in 1999 to 25% in 2008, changes at the senior
lecturer and professorial levels have been marginal. In fegit, proportion, at the full professor

rank, went down from 14% in 1999 to 10% in 2008.

Fig. 20: University of Ghana-- Distribution of Academic Staff Rank by
Gender in Percentages (2063008)
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Distribution of Academic Staff by Qualification
Over the years, the proportion of academic staff witttatal degrees has declined whereas those
with Masters degrees have seen their proportion creep up. Overall, the proportion of doctorate
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holders dropped from 48% in 1999 to 41% in 2008, whereas that of masters degree holders
increased from 33% to 48% (fig.19). In fact, the proportion of those with other qualifications,
below Masters, stayed relatively strong for much of the decade, exceeding a fifth of the total staff
complement in 2004, before going down to 11% in 2008.

Fig. 2.19: University of Ghana-- Academic Staff Distribution by
Qualification
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University of Education-Winneba (UEW) Student Profile

Total Student Enrolment
Total student enrolment at UEW increased by about 50% between 2003/2004 and 2007/2008,
from 10015 to 15378 (fig. 2.20).

Fig. 2.20: University of Education- Winneba -- Growth in
Student Enrolment between 2003 and 2008
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PostgraduatestudenEnrolment
Fig. 2.21 shows that UEW is largely an undergraduate institution, with a huge majority of
students enrolled in undergraduate programs. Enrolment in postgraduate programs increased over
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the 2003/2004- 2007/2008 period, going from 15 in 2003/2004 to 434 in 2007/2008. Altogether,
postgraduate programs increased by 2800% while undergraduate enrolments went up by 49% (see
fig. 2.22). In absolute terms, however, postgraduate student numbersueatnéin far behind
undergraduate enrolment (fig. 2.21).

Fig. 2.21: University of EducationrWinneba -- Total Student Enrolment
by Program Level (2003/2004 2007/2008)
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Fig. 2.22 illustrates the gender distribution of postgraduate students in 2007/2008. 70% were male
and 30% were female. Only 4 out of the 430 pastgate students were enrolled in a doctoral
program, which was exclusively in the Faculty of Science Education. It is worth noting that the
doctoral enrolment had equal representation of males and females.

Fig. 2.22: University of Education- Winneba --
Postgraduate Enrolment by Program and Gender
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University of Education - Winneba -- Academic Staff Profile

Academic Staff Capacity and Enrolment Pressures
Academic staff increased from 240 in 2003/2004 to 326 in 2007/2008, representing a 36% jump,
compared to the 50% growth in student nenstthat was registered during the period (fig. 2.23).
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Studentstaff ratios at UEW were very high (Fig. 2.24), rising from 42:1 in 2003/2004 to 50:1 in
2005/2006, before settling at 47:1 in 2007/2008. The professoriate is obviously growing at a rate
that is incommensurate with the expanding numbers of students and, therefore, incapable of
adequately supporting the academic mandate of the institution and providing the requisite quality
of instruction and research needed.

Fig. 2.23: University of Education- Fig. 2.24: University of Education-
Winneba - Growth rate for Winneba -- Student Staff Ratio
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Distribution of Academic Staff by Gender

The overwhelming majority of staff has been male, consistently making up over 80% of the total
number between 2003/2004 and 2007/2008 (fig. 2.25). It is wotthgnthat the proportion of
female staff increased from 12% in 2003/2004 to 17% in 2007/2008. The growth in absolute
number of female staff between 2003/2004 and 2007/2008 is 86%. This is a positive sign, and
more needs to be done to increase their nundretdridge the gap between them and their male
counterparts.
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Distribution of Academic Staff by Age

As shown in fig. 2.27, majority of staff were between@®lyears to in each of the years
between 2003 and 2008. A very startling revelation from the data is the fact that over 50% of staff
were over 50 years old. In fact, the proportions were 60%, 55%, 57%, and 57%, respectively,
each year from 2004/2005. Comparativddgs than 10% of staff were below 40 years of age
during the 2003/2002007/2008 period. This is far lower than those in the-6@eyear category,
meaning that there are more retirees on staff that there are those under 40.

Fig. 2.27: University of Education-- Winneba --
Distribution of Academic Staff by Age (2003/2004

2007/2007)
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Distribution of Academic Staff by Qualification

The overwhelming majority of staff in each of the years under review (i.e., over 70%) had
Masters degrees. Less than a fifth had doctorate degrees (fig. 2.38). With a retatiadly
number of doctoral degree holders on its academic staff, the ability of UEW to offer doctoral
programs is severely constrained. It is noteworthy that around a tenth of faculty members, each
year, had undergraduate degrees.

Fig. 2.28: University of Education- Winneba -- Academic Staff
Distribution by Qualification (2003/2004- 2007/2008)
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Academic Staff Development

Majority of academic staff received their highest degrees from other institutions in Ghana. Only
5% of all staff received their highest degrees from other African institutions, compared to 30%
from non-African institutions (2.29). This shows that crésmning of academics among African
institutions is quite low, relative to training by institutions outside the continent.

Fig. 2.29: University of Education- Winneba -- Distribution of
Academic Staff by Institution where Highest Qualification
Obtained (2007/2008)
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SECTION 37 KENYA

National Student Profile

Total Student Enrolment and Distribution by Gender

Total student enrolment increased from 59,195 in 2000/2001 to 91,541 in 2004/2005 (fig. 3.1),
representing a 55% growth over the period (fig. 3.2). Enrolments in publiersities over the

same period went up from 50,704 to 8149& 61% growth. Private universities, on the other
hand, saw their numbers increase from 8,491 in 2000/2001 to 10,050 in 2004/2005, reflecting a
growth rate of 18%. Their proportion of total emneints, however, went down from 14% of the

total in 2000/2001 to 11% in 2004/2005 (fig. 3.1).

Fig. 3.1: Kenya-- Student Enrolment by Fig. 3.2: Growth in Student
Type of Instituton (2000/2001- Enrolment between 2000/2001
2004/2005) , and 2004/2005
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Source: Kenya Commission for Higher Education (2008); Kenya National Bureau of Statistics (2004, 2006, 2007)

As shown in fig. 3.3a, male students have cortstitihe majority of the total student population.

The proportion of female students, at the national level, remained unchanged at 37% for both
2000/2001 and 2004/2005. The proportion of females in public institutions also remained
unchanged at 34% in botf those years (fig. 3.3b). The picture is, however, quite different for
private universities where female enrolments consistently outstripped male enrolments, increasing
marginally from 53% in 2000/2001 to 54% in 2004/2005 (fig. 3.3b).

Fig. 3.3a: Kenya-- Total Student Enrolment by Gender (2000/2001
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Fig. 3.3b: Kenya-- Gender Distribution of Total Student Enrolment
by Type of Institution (2000/2001- 2007/2008)
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Institutional Profiles

Kenyatta University Student Profile

Total Student Enrolment

In 2006/2007, Kenyatta University had a total enrolment of 19454, increasing to 21509 in
2007/2008 (fig. 3.4). This represents about an 11% rise. Of the total enrolments, in 2006/2007,
58% were male and 42% femaléhe proportions of males and females in 2007/2008 were 59%
and 41%, respectively.

Fig. 3.4: Kenyatta University-- Total Student Enrolment by
Gender (2006/2007 2007/2008)
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Sources: Kenyatta University (n.d.); Data Provided by Kenyatta University (2008)



19

Kenyatta University Academic Staff Profile

Academic Staff Capacity athrolment Pressures

In 2007/2008, there were 830 academic staff at Kenyatta University. The sttafématio in
2007/2008 stood at about 26:1 (fig. 3.5). There were, however, variations across schools which
need to be noted. While the ratio in Visaald Performing Arts and in Humanities and Social
Sciences were as low as about 5:1 and 8:1, respectively, the figure for Education was as high as
about 79:1. The ratio for the School of Engineering was an astounding 154:1 (fig. 3.5). These
figures show thathere are significant capacity problems in some faculties that urgently need to
be addressed.

Fig. 3.5: Kenyatta University-- Student Staff Ratio (2007/2008)
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Sources: Kenyatta University (n.d.); Data Provided by Kenyatta University (2008)

Distribution of Academic Staff by Gender and Qualification

Figure 3.6 showthat males dominated the overall staff complement, at 70% of the/tbieh

the academic staff is disaggregated by qualification, we see that only about a third of staff, for
whom data is available, had doctoral degrees in 2007/2008. 34% had doajozakderhile 66%

had Masters degrees (fig. 3.7). In the School of Business and the School of School of Economics,
an overwhelming 89% and 73% of staff, respectively, had only Masters degrees.
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Distribution

Majority of academic staff, for whom data is available, was aged between 41 and 50 years of age,

of Academic Staff by Age

20

and constituted 51% of the total complement. 20% of staff was under 41 yea2&%ldyas

between 53860 years of age, while 4% were over 60 years old (fig. 3.8). The age distribution of
staff shows that Kenyatta University has a sizeable proportion of staff who could fill up positions
to be vacated by 25% of their colleagues in the degade. It is important, though, that plans be

in place to ensure that their ranks are filled by enough staff under 4lyears old over the next

decade, if the staff complement is to be sustained beyond that period.

Fig. 3.8: Kenyatta University-- Distribution of
Academic Staff by Age (2007/2008)
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Fig. 3.9: Kenyatta University -- Academic Staff Distribution by
120% where Qualifications Obtained (2007/2008)
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Fig. 39 shows that of all the doctoral degree holders at the institution, for whom data is available,
a significant majority obtained their qualification from Kenyatta University. That is 62% of the
total. This is a significant indicator of the fact that the institution is a major contributor to the
production of the next generation of academic staff encibuntry. Overall, 82% of staff obtained
their doctoral degrees from domestic institutions, compared to about 18% who got theirs from
other countries. It is significant to note that only about 1% of staff obtained their doctoral degrees
from other Africaninstitutions, indicating that there is not much intemtinental training of
doctoral students.

Fig. 3.9also shows that 72% of staff with Masters degrees, for whom data is available, obtained
them from Kenyatta University. Of the total, about 18% neseitheir masters qualifications
from Kenyan institutions, while about 10%, got them from foreign institutions, 8% of which were
nonAfrican.

Based on the foregoing, it is clear that Kenyan institutions play a critical role in the development
of academicsThe need to enhance the ability of domestic institutions to produceqhédity

staff is, therefore, imperative if the size and quality of the next generation of academics in that
country is to be improved.

Academic Staff Development

Kenyatta Universy has a staff development program in place that has allowed 167 of its
academic staff to enroll in doctoral programs at the institution. This represents 20% of its total
academic staff complement of 830. Of these enrollees, 67% were male, comparedemaio

The School of Pure and Applied Science had the most staff enrolled in doctoral education at the
institution -- i.e., 22%. This was followed by the School of Humanities and Social Sciences
whose members constituted 15% of the total.

In addition tothose enrolled at Kenyatta University, in 20078/2008, there were 24 other staff
members enrolled in doctoral programs at institutions outside the country. 63% were males (fig.
3.9) and, again, majority of them were from the School of Pure and Appliedc&ciehich
accounted for 46% of the total



Fig. 3.10: Kenyatta University-- Academic Staff
Enrolled in Doctoral Programs (2007/2008)
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SECTION 47 MOZAMBIQUE

National Student Profile

Total Student Enrolment and Distribution by Gender and Type ofutigtit

Between 2000 and 2004, student enrolment in Mozambiquan universities increased from 13,592
to 22,256 (fig. 4.1). This represented a 64% growth during that time frame. While there were
more enrolments in public universities in both 2000 and 2004prihortion of students in the
former saw a decline from 73% to 68%.

Fig. 4.1: Mozambique-- Total Student . .
Fig. 4.2: Mozambique-- Total Student
Enrolment and agg&r)owth Rate (2000 Enrolment by Gender (20062004)
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Fig. 4.2 shows that male students have outnumbered their female counterparts every year over
this periodwith the proportion of the latter staying at the same level, in 2004, as it was ir-2000
i.e., 32%.

National Academic Staff Profile

Academic Staff Capacity and Enrolment Pressures

The total number of academic staff grew by 45% between 2000 and @flfg, from 770 to

1113. This compares unfavorably with the 64% growth in student numbers during this period (see
fig. 4.3).

The overall studendtaff ratio increased from 18:1 in 2000 to 20:1 in 2004. There is, however, a
significant change, upwards, these figures if we calculate the ratio using only-fintle staff.

Fig. 4.5 provides a nuanced comparison of studtait ratios, using the total complement of staff
as well as only fultime staff as the basis. It shows that while the overall rati®@® 2and 2004
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were 18:1 and 20:1, respectively, the corresponding ratios, based-tméuditaff, were 26:1 and
32:1. Clearly, these institutions are depending significantly ontipaet staff to keep ratios at
relatively lower levels (see fig. 4.6 belavi view of the generally ephemeral nature of {iane
staff, this may not be a dependable, sustainable strategy.

Fig. 4.3: Comparison of Fig. 4.4: Mozambique-- Student-Staff
Academic Staff and Student Ratio
Enrolment Growth (2000-2004)
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Source: Adapted from Costa and de Nooijer (2006) Source: Adapted from Costa and de Nooijer (2006)

Distribution of Academic Staff bye@der and Employment Status

The proportion of male staff remained consistently very high, compared to their female
counterparts (fig. 4.5). The proportion of the latter only increased marginally, during the period
under review, climbing from 23% in 200026% in 2004.

Fig. 4.5: Mozambique-- Total Academic Staff Complement by Gender
and Growth Rate (20062004)
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Fig. 4.6 shows that fulime staff constituted the majority of staff in universities between 2000
and 2004. However, the proportion of pame (PT) staff went up from 31% in 2000 to 37% in
2004. Futhermore, the increasing use of pame staff is vividly captured by the fact that their
numbers grew by a significant margin (i.e., 74% compared to the 32% growth in full (FT) staff)
during the period (fig. 4.5). This steady dependence ontipaetstdf is a clear indication that
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institutions do not have the requisite complement of dedicated staff to fulfill their academic
mandates.

It is worth noting, though, that while fulme female staff increased their complement from 23%
of the total to 26%, wuring the period, their patime colleagues registered a drop in their
proportion from 24% to 22% (fig. 4.6).

Fig. 4.6: Mozambique-- Employment Status of Academic Staff by
Gender and Growth Rate (20062004)
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Fig. 4.6 shows the distribution of academic staff by qualification. Of the 1389 staff members at
post n 2006, only 15% and 23%, respectively, had doctoral and masters degrees (fig. 4.6). These
figures signal a challenge for these institutions as sources for the production of high caliber
academics with the capacity to regenerate themselves at globallgtitbrageves.

Fig. 4.6: Mozambique-- Distribution of Academic Staff by
Qualification (2006)
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Institutional Profiles

Catholic University of Mozambique (CUM) Student Profile

Total Student Enrolment by Gender and Program Level

In 2006/2007, the university had 3270 students, enrolled acrossribals campuses. Of these,

63% were male and 37% female. By 2007/2008, the total student population had increased to
4497, a growth of 38%. The proportion of female students, however, dropped marginally to 36%

of enrollees (fig. 4.7).

Fig. 4.7: Catholic University - Total Fig. 4.8: Catholic University--
Student Enrolment by Gender and Distribution of Student Enrolment
Growth Rate (2006/20072007/2008) by Program Level (2008)
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As shown in fig. 4.8, the overwhelming majority of students, in 2008, were undergraduates. They
made up 97% of total enrolments in 2007/2008. Female students m&&&oupnd 37%, of the
undergraduate and postgraduate cohorts, respectively.

Student Graduation by Program Level
In consonance with the relative distribution of undergraduate and postgraduate enrolments, the

number of undergraduate degrees awarded far de&dethe number of postgraduate degrees
conferred between 2003 and 2007. A disaggregation of graduation growth rates between
undergraduates and postgraduates shows that the former went up by 358% during-2892003
period while the latter increased by 2b®etween 2003 and 2007 (fig. 4.10).
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Fig. 4.9: Catholic University -- Fig. 4.10: Growth in Number of
Distribution of Graduates by Program Grlad.uaies by Program Level
Level (20032007) (203&203%)
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Prior to 2007, only the MBA program graduated students at the postgraduate level. Graduates
from other mastarprograms were added to the complement that year. Apart from 2003 and 2007,
when the number of male graduates exceeded female graduates, there was either parity or more

female graduates in the intervening years (fig. 4.11).

Fig. 4.11: Distribution of Postgraduate Degrees Awarded by Gender
(20032007)
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Catholic University Academic Staff Profile

Academic Staff Capacity and Enrolment Pressures

The university had 269 academic staff in 2007, almost equally divided betweedimgsand
full-time employees. The total number of academic staff increased to 356 in 2008, with a 62%
complement of pattime staff (fig. 4.12). This large number of p#re instructors raises
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guestions about the stability of the professoriate and sustétinalbiprograms. Depending on
parttimers for 50% and 62% of the institution's instructional needs, in 2007 and 2008
respectively, takes away from certainty about the professoriate and may diminish confidence in
programs.

Despite the use of a large nuenbof parttime instructors, it is clear that the growth in total
academic staff numbers at CUM (32%) is unable to match the growth in student enrolment
(38%). The staff growth rate even drops into negative territory if onlytifa# staff growth is
analyed (fig. 4.13).

Fig. 4.12: Catholic University-- Fig. 4.13: Catholic University--
Distribution of Academic Staff by Academic Staff and Student
Employment Status (20072008) Enrolment Growth Rates (2007
80% - 2008)
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Source:Catholic University of Mozambique (2008jrom Data Provided by CUM Office of the Vigeector--
Academic Affairs and Development (2008)

In 2007, 46% of patftime staff was engaged in distance education, providing 87% of the
instructional needs of those programs. In 2008, 43% of them was providing 97% of the
instructional needs of those programs. It is clear that the institution is depending on more and
more part time instructors to meet the increasing numbers of distanciedstudents whose
numbers grew by 121% from 645 in 2007 to 1427 in 2008.

Studentstaff ratios stood at 12:1 and 13:1 in 2007 and 2008, respectively, when they are
calculated using the full complement of instructional staffoth full- and parttime. However,
when only fulltime academic staff is used, the ratios increase to 24:1 in 2007 and 34:1 in 2008.

Fig. 4.14: Catholic University-- Student-Staff Ratio by Total Staff
Complement and FullTime Staff Complement (20072008)
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Academic Affairs and Development (2008)
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The discrepancy in these ratios is illustrated in fig. 4.14, and shows that the use of total
instructional figures may not provide a good assessment of the university's ability to deliver
stable, sustainable programs. In the absence of data on acatifmicialifications, one wonders
what the caliber of these pditne instructors is and the implications for the quality of education
that students are receiving.
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SECTION 57 NIGERIA

National Student Profile

Total Student Enrolment and Distribomi by Program Levels

In 2006/2007, there were 1,096,312 students enrolled in Nigerian universities. Of these, 56%
were enrolled in federal universities, 41% in state universities, and 3% in private universities (fig.
5.1).

Fig. 5.1: Nigeria-- Student Enrolment by Type of Institution and Program
Level (2006/2007)
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The overwhelming majority of students were undergraduates. 93% of them were enrolled in
undergraduate programs, compared to 7% in postgraduate programs (fig. 5.1). Of the total
postgraduate enrolment in the country, federal universities accountedd%rwhile state
universities had 25%. Only 1% of total postgraduate enrolments were in private institutions (fig.
5.6 and Table 5.2).

Fig. 5.2: Nigeria-- Distribution of Students by Program Level within

Institutions (2006/2007)
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Fig. 5.2 shows how undergraduate and postgraduate students are distributed witlypead
institution. The data points to the fact that federal universities had the highest proportion of
postgraduate enrolments, at 9%, followed by state universities, at 4%, and private universities, at

2%.

National Academic Staff Profile

Academic &ff Capacity and Enrolment Pressures
There were 27,394 academic staff members in Nigerian universities in 2006/2007 (Saliu, 2007),

and they had to handle the pressure that comes with a said#matio of 40:1.

Institutional Profiles

Bayero University Student Profile

Total Student Enrolment

Bayero University had 27,496 students enrolled in all its programs in 2008. 64% of them were
undergraduates while postgraduates made up the remaining 36% (fig. 5.3). This looks like a
healthy proportion of postgduate students from which to draw the next generation of scholars.
However, in the absence of disaggregated data to allow us to understand how they are distributed
across programs, it is difficult to say how well the university is doing in terms ofritslmation

to the growth and development of the country's academic staff needs.

Fig. 5.3: Bayero University-- Total Fig. 5.4: Bayero University-- Current
Student Enrolment by Program Academic Staff Complement versus
Level (2008) Vacancies (2008)
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Bayero University Academic Staff Profile

Academic Staff Capacity and Enrolment Pressures

In 2008, tke university had a total academic staff complement of 731. According to the Vice
Chancellor of the university, this figure represents only 45% of the 1610 needed to adequately run
programs (Jega, 2008). The university, therefore, has to contend withshet#hll of 55% (fig.

5.4). In fact, no academic unit, apart from the Faculty of Medicine, has been able to meet its staff
establishment (Jega, 2008).

The student staff ratio across the university, in 2008, was 38:1. From fig. 5.5, below, it is clear
that all faculties, with the exception of Medicine, exceeded the requisite saidimatios. In

most cases, the difference is very significant. For example, while the required ratio in the Faculty
of Social and Management Sciences was 30:1, the acttial stood at 84:1. The difference
between the required and actual ratios in the Faculties of Science and Education were 55 and 47
respectively (fig. 5.5). These excessive ratios, which are related to the staff shortages noted
above, make it difficult fostudents to get the requisite quality of instruction and pose tremendous
workload challenges to academic staff who are then left with little time to devote to their research
endeavors.

Fig. 5.5: Bayero University-- Actual versus Rquired StudentStaff
Ratios by Faculty and University Average (2008)
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The above pressures have implicas for the capacity of various ranks to undertake the full
range of academic responsibilities in a balanced way and to develop themselves. In 2008, the
rank distribution of academic staff was as follows: 16% professor/reader; 32% senior lecturer;
52% lecturer and below (Jega, 2008; see fig. 5.6). This means that an overwhelming majority of
staff are junior scholars. This situation has implications for their career advancement and the
guality of research and teaching when juxtaposed with the fact #rat dhe not enough faculty
members, in general, to meet the academic mandate of the institution, based on the number of
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students. The relationship among these variables is illustrated by the difference between the
required and actual student staff ratibalgle 5.7).

Fig. 5.6: Bayero University-- Fig. 5.7: Bayero University--
Distribution of Academic Staff by Distribution of Academic Staff
Rank (2008) by Qualification (2008)
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Distribution of Academic Staff by Qualification

Of the 731 academic staff members at post in 2008, 373 had doctoral degrees; 271 had masters
degrees; and 87 had other lifizations (Jega, 2008). These figures, respectively, represent 51%,
37% and 12% of the total staff complement (see fig. 5.7 above).

With just over half of staff possessing doctoral degrees, the university's ability to (re)generate the
requisite calibreof the next generation of staff is severely constrained. It is in recognition of this
that it has embarked on efforts to provide career development opportunities to staff members to
enable them acquire doctorate degree in their fields. Thus, between rD@DE@B, 241 staff
members benefited from various scholarship programs. 63% of beneficiaries were awarded
university fellowships, 20% received MacArthur Foundation scholarships to pursue programs
outside Nigeria, while 17% were supported to undertake gnagjin the country (fig. 5.8).

Fig. 5.8: Bayero University-- Academic Staff Pursuing Doctoral
Programs by Source of Fellowships (2008)
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University of Ibadan Student Profile

Total Student Enrolment and Distribution by Gender

Total student enrolment decreased from 22468 in 2000/2001 to 17891 in 2005/2C96. Thi
represents a 21% drop over thgdar period (fig. 5.9). It is worth noting that total enrolment
dropped every year between 2001/02 and 2003/2004, before inching up in 2004/05 and 2005/06
(fig. 5.9). Female enrolments lagged behind male enrolments tioouthe period under review,

with their proportion of total enrolment going down from 40% to 39% (Table 5.10).

Fig. 5.9: University of Ibadan-- Total Student Enrolment, Growth Rate
and Distribution by Gender (2000/20012005/2006)
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Distribution of Students by Program Level

As shown in fig. 5.10 undergraduate students outnumbered postgraduate students over the
2000/022005/06 period, even though the proportion of postgraduates rose each year. In 2000/01,
undergraduates made up 82% of the student body, compared to 18% postgraduates. By 2005/06,
the proportion of undergraduates had gone down to 65% of the total, while that of postgraduates
rose to 35% (Table 5.10). Overall, undergraduate enrolment decreased by 36% while
postgraduate enrolment shot up by 52% between 2000/01 and 2005/06 (Table 5.10).

When undergraduate enrolments are disaggregated by gender, we see that female students' share
of the total undergraduate enrolment went down from 42% to 41%, while the male population
increased, albeit, minimally to 59%.
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Fig. 5.10: University of Ibadan-- Distribution of Student Enrolment by
Program Level (2000/2001 2005/2006)
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Postgraduate Enrolment by Gender

The 52% expansion postgraduate enrolments is reflected in both male and female enrolments (fig.
5.11). The former went up by 42% while the latter made a very significanbig&86.

Fig. 5.11: Distribution of Postgraduate Students by Gender (2000/2001
2005/2006)
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Graduates by Program Level and Gender

Between 2000/2001 and 2005/2006, the number of undergraduate degree recipients went down
by 27%, from 53731 to 3906, while postduate degree awardees increased by 9%, from 2866 to
3115. It is worth noting that the above increase for postgraduates affected masters and doctoral
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graduates differently. The number of masters graduates increased by 4% between 2000 and 2006,
while docbral graduates declined by 13% (fig. 5.12).

Fig. 5.12: University of Ibadan-- Total Number of Postgraduate
Degrees Awarded (2002006)
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Much of the drop in doctoral graduates seems to stem from the decrease in the number of males
since 2003. Over the course of thge@r period, female doctoral graduates went up by 17%,
from 47 to 55, while their male counterparts saw a 22% drop in their numbers, from 162 to 127
(fig. 5.13). This is so in spite of the decrease in their absolute numbers after 2004.

Fig. 5.13: University of Ibadan-- Distribution of Doctoral Graduates
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University of Ibadan Academic Staff Profile

Academic Staff Capacity and Enrolment Pressures

Academic staff numbers decreased from 1261 in 2000/01 to 1156 in 2005/06, representing an 8%
drop. As illustrated in fig. 5.14, male staff constituted the majority, although the proportion of
females rose over the years. Thus, while females made up 23% of total staff numbers in 2000/01,
their proportion went up to 25% in 2005/06 (fig. 5.14).

Fig. 5.14: University of Ibadan-- Distribution of Academic Staff by
Gender (200/20012005/2006)
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Source: Alapted from University of Ibadan (n.d); University of Ibadan 2007

Studenistaff ratios remained constant, at 15:1, throughout the period under review (fig. 5.15).
The only way that the university was able to maintain this ratio was by cutting down on
errolments by significant margins at a time when it was losing academic staff. Thus, in order for
studentstaff ratios to remain at existing levels between 2000/2001 and 2005/2006, when staff
numbers declined by 8%, student enrolment had to be chopped b{fig1%616). This response

to staff shortage, and possibly other pressures, has implications for student access to higher
education.

Fig. 5.15: University of Ibadan--
Student-Staff Ratios (2000/2001
2005/2006)
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Fig. 5.16: University of Ibadan--

Growth Rate for Academic Staff

and Student Enrolment between
2000/2001 and 2006/2006
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Distribution of Academic Staff Rank by Gender

Males dominated each rank over the years. It is instructive to raMevir, that the proportion

of females at each rank went up between 2000/01 and 2005/06. It increased from 12% to 15% at
the professor/associate professor/reader rank; 23% to 24% at the senior lecturer/senior research
fellow rank; 26% to 30% at the lectuhesearch fellow rank; and 29% to 35% at the junior
lecturer/junior research fellow rank (fig. 5.17). In the overall scheme of things, however, the
relatively small percentage of females at senior ranks reflects certain systemic issues which have
significant implications for the attractiveness of academia to females and their career progress.
These issues will be addressed later in the comparative analysis.

Distribution of Academic Staff by Qualification

Of the total staff complement at the Universitylb&dan, about 63% had doctoral degrees in
2006 (fig. 5.18). The proportion of staff with doctorates, however, varies across faculties, with all
staff in the Institute of African Studies possessing doctoral degrees while only 5% of those in the
Faculty ofLaw had doctorates. While the university has a relatively high number of doctorate
degree holders among its professoriate, it is worth noting that over a third have lower
gualifications, raising questions about the extent to which professional developriggntbe
needed to enhance their capacity for high quality research and the supervision of the next
generation of academics.

Fig. 5.17: University of Ibadan-- Rank Distribution of Academic Staff
by Gender (2000/200% 2005/2006)
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